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Intent 

At Ridgeway Primary School we believe that our Early Years Foundation Stage is the first and 

fundamental stage in developing confidence and enthusiasm towards learning. It is our intent that 

the children who enter our EYFS develop physically, verbally, emotionally, creatively, intellectually 

and spiritually whilst embedding a positive attitude to school and learning in order for each child to 

achieve their full potential. We set high expectations throughout all areas of school life and beyond. 

Our school values are introduced in our Foundation Class and are embedded in all aspects of our 

children’s lives as they become lifelong learners in an environment of acceptance and support. We 

believe that all children deserve to be valued as an individual and we are passionate in supporting all 

children to achieve their full, unique potential. Our Foundation class follow the EYFS curriculum, 

which has seven main areas of learning. 

Implementation 

At Ridgeway Primary School, we deliver a well-structured curriculum for our Foundation Stage 

pupils. We strive to provide excellent provision with many opportunities to develop language skills, 

creative thinking, and problem solving, with the aim to extend children’s learning throughout the 

year. All our staff in the Foundation Stage Unit are passionate about helping children to progress and 

provide them with engaging opportunities to do this.  

Below you will find more information on the ways in which we do this, as well as additional 

information about the curriculum and classroom.  

“Every child deserves the best possible start in life and the support that enables them to fulfil their 

potential. Children develop quickly in the early years and a child’s experiences between birth and 

age five have a major impact on their future life chances. A secure, safe, and happy childhood is 

important in its own right. Good parenting and high-quality early learning together provide the 

foundation children need to make the most of their abilities and talents as they grow up.”  

- Statutory Framework for the Early Years Foundation Stage (EYFS), Department for Education, 

March 2012.  



The EYFS is based on four overarching principles: 

● Every child is a unique child, who is constantly learning and can be resilient, capable, 

confident, and self-assured.  

● Children learn to be strong and independent through positive relationships.  

● Children learn and develop well in enabling environments, in which their experiences 

respond to their individual needs and there is a strong partnership between practitioners 

and parents and/or carers.  

● Children develop and learn in different ways and at different rates. 

There are seven areas of learning and development that must provide a framework for planning, 

teaching, and assessing in early years’ settings. All areas of learning and development are 

interconnected. 

The Prime Areas:  

● Personal, Social and Emotional Development 

● Communication and Language 

● Physical Development 

The Specific Areas:  

● Literacy 

● Mathematics 

● Understanding the World 

● Expressive Arts 

Characteristics of Effective Learning  

We ensure that our environment and delivery of the curriculum incorporates the three 

characteristics of effective teaching and learning: 

Playing and exploring –  

Children will have opportunities to investigate and experience things, and ‘have a go’. ‘Children’s 

play reflects their wide ranging and varied interests and preoccupations. In their play children learn 

at their highest level. Play with peers is important for children’s development.’ Through play, our 

children explore and develop learning experiences, which help them make sense of the world. They 

practise and build up ideas, learn how to control themselves and understand the need for rules. 

They have the opportunity to think creatively alongside other children as well as on their own. They 

communicate with others as they investigate and solve problems. 

Active learning –  

Children will have time and space to concentrate and keep on trying if they encounter difficulties, 

and enjoy their achievements. ‘Children learn best through physical and mental challenges. Active 

learning involves other people, objects, ideas and events that engage and involve children for 

sustained periods.’ Active learning occurs when children are motivated and interested. Children 

need some independence and control over their learning. As children develop their confidence, they 



learn to make decisions. It provides children with a sense of satisfaction as they take ownership of 

their learning.  

Creating and thinking critically –  

We encourage and support children to have and develop their own ideas, make links between ideas, 

and develop strategies for doing things. “When children have opportunities to play with ideas in 

different situations and with a variety of resources, they discover connections and come to new and 

better understandings and ways of doing things. Adult support in this process enhances their ability 

to think critically and ask questions.” Children should be given the opportunity to be creative 

through all areas of learning. Adults can support children’s thinking and help them make connections 

by showing interest, offering encouragement, clarifying ideas and asking open ended questions. 

Children can access resources and move around the indoor and outdoor learning environments 

freely and purposefully to extend their learning. 

We get to know our families and children well and use their interests and knowledge to support and 

inspire our children’s knowledge and understanding of themselves, our local community and 

beyond. Our learning environments, both inside and outside are adapted to meet the different and 

developing needs of our children.  

 

Classroom organisation and Learning Environment 

Reception class learning manifests in a variety of ways, there is a combination of adult-led, teacher 

taught whole class, group and individual support as well as opportunities for specific child initiated 

challenges throughout the week.   

When not involved in a whole class inputs or small group learning, Reception Robins have a children 

have the freedom to explore across the whole learning environment. The children are taught how to 

seek out their own resources for their play and have access to many open-ended options. Below is a 

list of our open-ended resource areas, although the classroom is a flexible space and can be changed 

to suit the children’s needs and interests: 

• The Creative Area (cardboard tubes, bottle lids, feathers, pom-poms, paints, pencils, crayons, glue, 

boxes are available for the children to use in their creations) 

• Writing Trolley (post-it notes, notepads, pencils, sound mats, books, stencils etc.) 

• Maths Area (a variety of counting resources, numicon, cubes, dominoes, bead strings) 

• Construction Areas (a variety of building materials such as K-Nex, wooden blocks, lego, stickle 

bricks etc.) 

• Home Corner (dressing up clothes, dolls, kitchen equipment) 

• Book corner and Storytelling Area (books, wooden puppets, and story maps) 

• Nature Area. 

In addition to this, we have tables/areas set up to provide the following activities each week: 

• Writing 

• Phonics 



• Understanding the world 

• Art 

• Maths 

• Funky Fingers 

• Role Play Area 

• Small World Area 

• Performance/Stage Area 

There is also flexibility each week in both our planning and our classroom for changeable or more 

areas to suit the learning needs of the children.  

Assessment  

During the first term in Reception, the class teacher assesses the starting points of each child to form 

a baseline assessment. These assessments allow us to identify patterns of attainment within the 

cohort, to adjust the teaching programme for individual children and groups of children. Children in 

Reception will take part in the Government Reception National Baseline (RBA) The RBA is a short 

assessment, taken in the first six weeks in which a child starts reception. Children that join later in 

the year who haven’t been to another setting will also be expected to complete the baseline within 

the first six week of starting out school. The RBA is a short, interactive assessment. Although the 

assessment is not timed, it has been designed to take around 20 minutes. The assessment can be 

carried out by a teacher, teaching assistant, early years practitioner or any other trained education 

professional who should be familiar with the child taking the assessment. At Ridgeway Primary 

School ongoing assessment is a key part of the learning and development processes. The class 

teacher and TAs observe pupils to identify their level of achievement, interests and learning styles. 

Observations also form a basis for planning.  

We make regular assessments of children’s learning using the statements from the ‘Development 

Matters’ document, we use this information to ensure that future planning reflects identified needs. 

Assessment in the Foundation Stage takes the form of informal observations in group and during 

individual learning, photographic evidence, through planned activities and in children’s independent 

tasks. At the end of the final term in Reception we send a summary of these assessments to the 

Local Authority. The child’s next teacher uses this information to make plans for the year ahead. We 

share this information at parental consultation meetings and in the end-of-year report. Parents 

receive an annual written report that offers brief comments on each child’s progress in each area of 

learning. It highlights the child’s strengths and development needs, and gives details of the child’s 

general progress.  

Impact  

The impact of our EYFS curriculum is reflected in having happy, confident children who can learn 

independently, are resilient and responsible, and are willing to take risks in their learning, as well as 

seeking out challenges.  

 

 


